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Pupil premium strategy statement 

This statement details our school’s use of pupil premium funding to help improve the 
attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

Name of School  Wednesfield Technology 
Primary School 

Number of pupils in school  100 

Proportion (%) of pupil premium eligible pupils 37.9% 

Academic year/years that our current pupil premium 
strategy plan covers  

2025 to 2026 

Date this statement was published December 2025 

Date on which it will be reviewed July 2026 

Statement authorised by Mrs C Keeler,  

Principal 

Pupil premium lead Mrs C Keeler, 

Principal  

Governor / Trustee lead TBC 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £31,599 

Recovery premium funding allocation this academic year £0 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£31,599 
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Part A: Pupil premium strategy plan 

Statement of intent 

As a brand-new school opened in September 2024 with only an EYFS cohort our data 

set is limited. In our second year of opening under PAN, we continue to see pupil 

numbers fluctuate through the natural process of mid-year admissions.   

We continue to face significant challenges in pupil recruitment and ensuring that all 

families of pupils that are eligible for funding and other entitlements are aware and 

apply. This will continue to be a significant focus as the school grows.  

We continue to work to support our families to appreciate the purpose of the Pupil 

Premium and to remove any social stigma that has been attached to this and free-

school meals in our community.  

Our strategy for the use of the pupil premium will continue to demonstrate flexibility as 

we are establishing a new school in a community and respond to a growing knowledge  

of the needs of the pupils and community 

Our strategy aims to address the disadvantage gap that we are aware of through 

income data, by targeting the underlying challenges across our locality and school 

community, including but not limited to, emotional and social development, speech & 

Language, supporting families to engage in home learning opportunities and 

supporting the development of early reading and early number skill.  

We believe that our strategy for the Pupil Premium strengthens our wider plan for 

education recovery and closing the attainment gap, with approaches such as a 

communication friendly environments and a whole-setting approach to language 

screening, alongside additional opportunities for stretch and challenge for all.  

Our approach to the allocation of the Pupil Premium is underpinned by the guidance 

provided by the Education Endowment Foundation. Quality first teaching is 

fundamentally important to the attainment and progress of all of our pupils, regardless 

of their eligibility for the Pupil Premium. As a proven strategy for closing the 

disadvantage gap, focussing on high quality teaching is central to our approach to 

spending the Pupil Premium. Targeted academic support and approaches to wider 

barriers to learning and personal development are also essential to effectively 

supporting our pupils to achieve and excel.  

This is as true for our disadvantaged pupils as it is for non-disadvantaged pupils and as 

such, we apply approaches to the betterment of our provision to all of our pupils, 

supported by the Pupil Premium funding to close the disadvantage gap. As previously 

mentioned, our Pupil Premium strategy is quick to respond to the challenges our pupils 

face and is not static. Whilst we believe that our approaches are effective in closing 
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any disadvantage gaps, as a new school we must focus on being responsive to the 

changing challenges present in our school community and those moving into the 

school community mid-year. Once again, it is stressed that our focus is not simply on 

the academic performance of our pupils but rather on providing a ‘whole education’ so 

also focuses on pupils’ personal development, their emotional health and mental 

wellbeing and in providing a range of experiences that might not otherwise be possible, 

including the development of a broad cultural capital. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Due to lack of social interaction through early infancy (both a local and 
national issue) and socioeconomic factors, our disadvantaged children 
lack key communication skills in oracy. Wellcomm baseline data shows 
almost half of EYFS Pupils are not at the expected level of language de-
velopment.  

2 Assessments, observations, and discussions with pupils suggest disad-
vantaged pupils generally have greater difficulties with phonics than 
their peers. This negatively impacts their development as readers. 
There is also a lack of opportunities for children to read at home. 

3 Our assessments, observations and discussions with pupils and families 
have identified social and emotional issues for many pupils and a lack of 
enrichment opportunities. These challenges particularly affect disadvan-
taged pupils, including their attainment.  

Teacher referrals for support have markedly increased during the first 
term with the number of SEMH SEND concerns increasing.  

4 Observations, assessments and discussions with teachers and senior 
leaders suggests that Reading, Writing and Maths data of disadvan-
taged pupils falls below national standards across EYFS.  

5 Attendance has been a significant issue both nationally and across the 
local authority. As a new school we have been working with our Trust to 
introduce and embed an Inclusive Attendance approach to address this. 
Moving into our first compulsory school age cohort, we will need to con-
tinue to quickly interpret data and address the expectations around the 
differing childcare choices.  

6 Due to external poverty levels, disadvantaged children do not get the 
opportunity to enrich their life and cultural opportunities by visiting land-
marks, having outside speakers etc. This has resulted in knowledge 
gaps and lower aspirations. 
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7 Families in our community often face significant barriers to supporting 
their child’s learning at home. These barriers range from confidence to 
support learning through to a lack of resource. 

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved pupil 
outcomes in speech 
and language among 
disadvantaged pupils.  

Assessments, screening and observations indicate signifi-
cantly improved outcomes in speech, communication and 
language among disadvantaged pupils.  

High levels of 
attainment in phonics 
and early reading   

Disadvantaged pupils meet at least the expected standard 
in reading and phonics by the end of EYFS in line with non-
disadvantaged peers. 

Increased levels of 
family engagement in 
home learning 

Home learning is valued by the majority of our families and 
pupils. Families feel supported to support their child’s 
learning and this leads to higher levels of engagement. 

To reduce impact of 
SEMH on learning and 
sustain improved 
wellbeing for all pupils 
in our school, 
particularly our 
disadvantaged pupils. 

Sustained high levels of wellbeing demonstrated by: 

• Teacher assessment in PSED, pupil voice, parent sur-
veys and phase observations 

• a significant reduction in low-level classroom disruption 

• a significant increase in participation in enrichment ac-
tivities, particularly among disadvantaged pupils     

Achievement of the 
expected level of 
development in key, 
specific areas in line 
with national.  

Disadvantaged pupils meet at least the expected standard 
in the specific areas by the end of EYFS in line with non-
disadvantaged peers. 

To achieve and sustain 
improved attendance 
for all pupils, 
particularly our 
disadvantaged pupils. 

Attendance and punctuality data for disadvantaged pupils at 
least in line with their non-disadvantaged peers. 

Improved cultural 
awareness by giving 
children opportunities 

Children to improve aspirations by attending trips linked to 
the curriculum to raise aspirations and fill in knowledge 
gaps. 
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £3,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Continuing to embed dia-
logic activities across the 
school curriculum. These 
can support pupils to articu-
late key ideas, consolidate 
understanding and extend 
vocabulary. With our new 
KS1 cohort, this will extend 
the scope of screening tools 
required.  

We will purchase KS1 Well-
comm resources and fund 
ongoing teacher training and 
release time.  

There is a strong evidence base that 
suggests oral language interventions, 
including dialogic activities such as 
high-quality classroom discussion, are 
inexpensive to implement with high im-
pacts on reading: 

Oral language interventions | Toolkit 
Strand | Education Endowment Foun-
dation | EEF 

1 

Purchase of further DfE vali-
dated Systematic Synthetic 
Phonics programme to en-
sure increased range for a 
growing school to secure 
stronger phonics teaching 
for all pupils. 

We will fund teacher release 
time to embed key elements 
of guidance in school and to 
access quality resources and 
CPD  

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily 
comprehension), particularly for 
disadvantaged pupils:  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

2 

Enhancement of our 
teaching of reading and 
curriculum planning in line 
with DfE and EEF guidance. 

We will fund teacher release 
time to embed key elements 
of guidance in school and to 
access quality resources and 
CPD  

The DfE non-statutory guidance has 
been produced in conjunction with the 
National Centre for Excellence in the 
Teaching of Mathematics, drawing on 
evidence-based approaches:  

Maths_guidance_KS_1_and_2.pdf 
(publishing.service.gov.uk) 

The EEF guidance is based on a range 
of the best available evidence:  

2, 4 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
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Improving Mathematics in Key Stages 
2 and 3 

Improve the quality of social 
and emotional (SEL) learn-
ing. 
 
SEL approaches will be em-
bedded into routine educa-
tional practices and sup-
ported by professional devel-
opment and training for staff. 

There is extensive evidence 
associating childhood social and 
emotional skills with improved 
outcomes at school and in later life 
(e.g., improved academic performance, 
attitudes, behaviour and relationships 
with peers): 

EEF_Social_and_Emotional_Learning.
pdf(educationendowmentfoundation.or
g.uk) 

3 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £25,599 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Purchase of a KS1 
Wellcomm programme 
to improve listening, 
narrative and vocabulary 
skills for disadvantaged 
pupils who have 
relatively low spoken 
language skills. 

Oral language interventions can have a 
positive impact on pupils’ language skills. 
Approaches that focus on speaking, 
listening and a combination of the two 
show positive impacts on attainment: 

Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

 

1 

Additional phonics 
resources and additional 
sessions targeted at 
disadvantaged pupils 
who require further 
phonics and reading 
support. This will be 
additional 1:1, small 
group and wider school 
sessions.  

Phonics approaches have a strong 
evidence base indicating a positive impact 
on pupils, particularly from disadvantaged 
backgrounds. Targeted phonics 
interventions have been shown to be more 
effective when delivered as regular 
sessions over a period up to 12 weeks: 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

2 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £3,000 

https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Implementation of Forest School 
including preparation of site, staff 
CPD and externally-led provision.  

Universal approaches can have 
positive overall effects: 

Behaviour interventions | EEF 
(educationendowmentfoundatio
n.org.uk) 

Forest School Research 

Forest School / SEMH  

3 

Embedding principles of good 
practice set out in the DfE’s 
Improving School Attendance 
advice. 

This will involve training on Inclusive 
Attendance and release time for staff 
to develop and implement new 
procedures and supporting new-to-
role attendance lead to improve 
attendance.  

The DfE guidance has been 
informed by engagement with 
schools that have significantly 
reduced levels of absence and 
persistent absence.  

5 

Implementation of a successful at-
tendance reward scheme:  

Redesigned attendance certificates 
and promotional materials.  

Latest DfE guidance discusses 
a whole school approach to 
promoting attendance.  

All 

Supporting parental engagement 
through workshops, home learning & 
learning platform support sessions 
for parents.  

This will involve training and release 
time for staff to design and develop 
individual, group and remote ses-
sions.  

There is extensive evidence 
associating rate of progress 
and improved outcomes at 
school with support from home 
and use of learning platforms.  

 

 

Total budgeted cost: £31,599   

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://fsli.co.uk/forest-school-research/
https://www.taylorfrancis.com/chapters/edit/10.4324/9781003155034-12/forest-school-space-risk-children-social-emotional-mental-health-needs-angela-garden
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

As a new school, Wednesfield Technology Primary has limited data but the EYFS  Good 

Level of Development (GLD) achieved by their first reception cohort was 77%.  

 

Of pupils now eligible for Pupil Premium funding 64% achieved GLD.  

Initial results show the overall figure to be above national and significantly higher than lo-
cal data, with the data for Pupil Premium also demonstrating significantly higher achieve-
ment for our pupils. The DfE provides comparative data to schools and for Wednesfield 
Technology Primary School states:  

Children are suggested to develop well across most child characteristic groups shown 
compared to local, regional and national data. Your strongest child characteristic groups 
are: 

• Children eligible for free school meals: 21.5ppt difference when compared to national 

averages. 
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These outcomes far exceed both local and national results, reflecting the impact of our 

targeted strategies and commitment to high-quality teaching. Moving forward, our focus 

will be on maintaining this high progress trajectory and increasing the proportion of Pupil 

Premium pupils achieving above what is expected at GLD.  

Assessment of Previous Strategy Plan Outcomes 

Improved pupil outcomes in speech and language among disadvantaged pupils & 

High levels of attainment in phonics and early reading   

Above National outcomes demonstrates a significant impact on Speech Communication 

and Language in the EYFS as GLD is not achievable unless pupils meet the expected 

criteria in this area.  

Significantly, 75% of pupils at the expected level or above in the reception baseline as-

sessments were from our own WTP Nursery provision. 100% of pupils achieving above 

expected in the reception baseline, attended our nursery provision.  

This area as a whole will remain a concern as the baseline data for those who have ar-

rived from different settings is significantly less than National – working well below what is 

expected. There is also a significant number of pupils that are Pupil Premium eligible en-

tering the setting with extreme or complex SEND needs. Our current numbers of pupils 

with high needs are three times more than published data for our Local Authority.  

  

Increased levels of family engagement in home learning  

Family surveys from last academic year show resoundingly positive results, with 100% of 

parents and carers saying they are informed of the progress and involved in the learning 

of their child. 100% of families that completed the questions said they would recommend 

us to others. Engaging 100% of families in 100% of home learning is challenging, often 

those who need additional practise at home are the ones who don’t receive it. This in-

cludes Pupil Premium eligible pupils and so we will continue to use funding to promote 

family engagement and support home learning.  

 

To reduce impact of SEMH on learning and sustain improved wellbeing for all pu-

pils in our school, particularly our disadvantaged pupils.  

External visits through support and improvement partners recognise the purposeful and 

productive environment of the school. Where pupils have faced challenges around 

SEMH, significant support has been provided and commended by Local Authority part-

nerships.  

Achievement of the expected level of development in key, specific areas in line 

with national.   

Significantly above GLD Nationally and Locally for pupils with eligibility for Pupil Premium 

funding and those without.   
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To achieve and sustain improved attendance for all pupils, particularly our disad-

vantaged pupils.  

School attendance higher than National and highest performing across Trust Primary 

Schools for Academic Year 2024-2025 including Non-Compulsory School Age.  

Improved cultural awareness by giving children opportunities  

Nomination for DfE sustainable schools award through wider opportunities explored in 

pupil-led activities including tree planting, litter picking, Wednesfield in Bloom, upcycling 

and recycling projects, biodiversity mapping, wider partnerships, walks & visits.  
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